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[hroug h a variety of instructional stra tegxes such as

RAFTS.. Graplucﬂrgauims .Scaffolding Reading. L Tic-Tac-Toe. .. Leaming Contracts.. . Menus...... Tiered

Assighments. ., Learning/Interest Centers,.. Independent Prqeda..Intaethg«acePtefemceem“&tums...xxp(moﬁ o
Options...... Varied Homework. ... Small Group Instruction

Figure 99.1. A flowchart of the elements of differentiated instruction.

* The process begins when a teacher reaches out in
some. way to address the needs of particular stu-
dents which, at the-time, appear somewhat different
from the needs of others in the class.

* The teacher’s capacity to attend to learner variance
is shaped by the teacher’s “mindset” (Dweck,
2000)—or beliefs about e malleability of human
potential. A teacher’s mindset impacts students’
mindsets.

* The most effective differentiation is likely to be pro-
actively planned rather than reactive or improvisa-
tional. Although improvisation plays a role in
understanding and attending to learner needs,

- solely or largely improvisational differentiation is
not powerful enough to address the learning needs
of many students.

* Developing the classroom as a community of learn-
ers in which students support one another’s growth

Complex Instruction. .. WebQuests & Web Inquiry...ef¢.

The power of what a teacher differentiates (quahty

. .’“r('l‘.ﬂ‘
ponment

makes the environment safe for students to risk
learning and helps students achieve a sense of
belonging or affiliation. e

of curriculum) impacts the power of the differentia;
tion (quality of instruction). : :
Quality curriculum includes: (a) clarity about pl‘e"
cisely what students must know, understand, and be 2
able to do as the result of any segment of learmngn "
(b) a plan to engage students, (c) and an emphasig i
on student understanding of content. _’. _'_—
Persistent use of preassessment and ongoing assess= 4
ment that are tightly aligned with essential knowl-
edge, understanding, and skill should inform .y
teacher understanding about student learning &
needs, teacher planning to address those needs, and |
students’ ability to address their own success. §
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Look-FORS IN AN EFFECTIVELY DIFFERENTIATED CLASSROOM

DEeVELOPED BY CAROL ANN TOMLINSON & JESSICA HOCKETT

Background !
This tool is designed to help school coaches and leaders better understand how differentiation might look when
itigeffectively implemented in classrooms. It is also designed to help teachers reflect on their own practice and set
goals for continuing growth as they work to meet the needs of varied learners in their classrooms.

No teacher should be expected to display all of these atiributes at a given time. Rather these are elements toward

which strong teachers persistently work and many of which strong teachers regularly demonstrate in their teach-
ing. Guiding questions in this document are useful in conversations with teachers as catalysts for their thinking
about their work with differentiation.

Differentiated instruction is a proactively planned, interdependent system marked by a positive community
of learners; focused, high-quality curriculum; ffequent formative assessment; flexible instructional arrange-
ments; and respectful tasks.

« Student needs are the motivation for differentiated instruction.

* Building a sense community among students and the teacher in a positive learning environment is the
foundation for differentiated instruction. '

+ Focused, high-quality provides the compass for differentiated instruction. (High-quality differentiation
is necessary for high-quality differentiation.)

* Frequent. formative assessment is the primary tool for gathering information about how and why to
differentiate instruction. . ‘ '

¢ Well-managed, flexible grouping provides a mechanism for differentiated instruction.

« A variety of low-prep and high-prep strategies can be used to design and deliver respectful tasks that
adjust content, process, and products for students’ readiness, interests, and learning profiles. -

CATEGORIES, Look-FORS, RUBRICS, AND GUIDING QUESTIONS

LOOK FOR 1: CLASSROOM ENVIRONMENT

CATEGORY: THE TEACHER BUILDS A FOUNDATION FOR DIFFERENTIATED INSTRUCTED ON A SOLID
CLASSROOM COMMUNITY AND A POSITIVE LEARNING ENVIRONMENT.

INDICATORS:
¢ The physical and affective characteristics of the classroom set a positive tone for learning.
« The teacher fosters respect for individual differences and preferences.
« The teacher and students share ownership of and responsibility for the classroom.

EVIDENCE: ' ;

* The teacher communicates explicitiy and implicitly to students that they are multi-faceted individuals
whose needs, preferences, and strengths are dynamic. N

¢ The teacher communicates implicitly and explicitly to students that they and their contributions are
valuable and necessary in order for the classroom to function well.

* The teacher helps students get to know one another well.

e, The teacher encourages creativity of thought and expression.

* The teacher structures activities so that students see one another in varied contexts and in varied roles.

* The teacher assists students in setting their own personal and class goals for learning and behavior.

«  The teacher solicits student input in making decisions that will affect the whole class.

* The'teacher frequently asks students for feedback on how the class is working for them, and for sugges-
tions about how they and the teacher could work together toward improvement.

« The teacher designs and assigns roles for students to assume in making the routines and systems flow
smoothly. "

L4
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RUBRIC:

——

Classroom Environment

Advanced4 a. The affective and physical attributes of the classroom environment inspire students to achieve
their personal best and to take initiative in learning.

b. The teacher empowers students to view their and each other’s differences as assets to the class-
room commiinity such that students view one another as equals.

c: The teacher and students are equal partners'in sharing responsibility for the classroom.

Proficient3  a. The affective and physical attributes of the classroom environment equip students to succeed in
-achieving the teacher’s high expectations. =~ ‘ o
b. The teacher honors student differences, nurtures student strengths and preferences, and pro- -

vides opportunities for students to compensate for their weaknesses. ' ‘

c. The teacher shares his/her roles and responsibilities with students, allowing them to control
many aspects of classroom routines :

Basic 2 a. The affective and physical attributes of the classroom environment convey ambiguous messages
about how the teacher views the student’s role in the learning process.
b. The teacher recognizes student differences, but does not build on them to foster a positive class-
room environment. : '
c. The teacher allows students to share some of his/her roles and responsibilities.

Classroom Community—Questions for Reflection

Advanced4  Compare the way your current classroom looks and feels with how it looked and felt in your first
year of teaching. How do you encourage students to apply and transfer what they learn in your
classroom about student differences to the real world? What would it look Iike to allow students to
have even more control over the classroom?

Proficient3  How do student differences impact your decisions about the physical aspécts of your classroom
(e.g., how the room is set-up, the messages students see on the walls)? How do you capitalize on
the strengths and maturity level of this age group to help daily routines run more smoothly?

Basic2 How do you help students see one another as equally valuable to the classroom community? In
what ways do you communicate to students that this is their dassroom? How do you decide which
classroom roles responsibilities to give to students, and which to keep in your control?

Below Basic1 What are some ways that students in yeur class differ from one another, and from you? What are
some concrete ways you communicate to them that those differences are assets to the classroom
community? What are the most flexible aspects of your physical classroom space?

LOO_K FOR 2: CURRICULUM

CATEGORY: THE TEACHER USES HIGH-QUALITY, COHERENT CURRICULUM AS A COMPASS FOR
DIFFERENTIATED INSTRUCTION.

INDICATORS:
* The teacher plans curriculum so that important conceptual ideas are at the forefront of a unit of study.
Essential facts and skills are used to help students make sense of these ideas. g
* The teacher uses the curriculum as a point of engagement, of motivation, and of access to powerful g
ideas. ' '
* The teacher ensures that the curriculum is an authentic reflection of the discipline being studied.

EVIDENCE: )
* Tasks give all students access to the same clear, high-quality lesson/unit goals.

.
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o Tasks require students to mimic or approximate the skills, thinking, habits, dispositions, or work of real-
world professionals (e.g., mathematicians, biologists, writers). . - .
+  Tasks require all students to use higher-level thinking skills (e.g., analyzing, judging, defending).
‘e Tasks are equally appealing and engaging from the students’ perspective.

RUBRIC:

“. o The teacher scaffolds tasks using a variety of techniques.

Respectful Tasks

Advanced 4

Proficient 3
Basic 2

Below Basic 1

a. The teacher plans tasks that are focused on the same learning goals and mimic the work of an
expert/professional in the discipline.

b. The teacher articulates a continuum of criteria based on student readiness and provides multi-
ple scaffolds to ensure successful, high-quality completion of the tasks by the full range of stu-
dents. ' ) . .4

c. Side-by-side, the tasks are equally challenging and intriguing.

a. The teacher plans tasks that are focused on similar learning goals and suggest the work of an
expert/professional in the discipline. ‘ - . == N of

b. The teacher articulates clear criteria and provides scaffolding to ensure successful, high-quality
- completion of the tasks. )
c. Side-by-side, the tasks are comparatively challenging and intriguing.
a. The teacher plans tasks that aré not aligned to the same learning goals and are loosely tied to the
work of an expert/professional in the discipline.
b. The teacher’s criteria for successful completion are confusing or incomplete. The teacher pro-
vides some scaffolding, if students compel a need for it.
c. Side-by-side, one task may be more/less challenging and intriguing than another.
a. The teacher plans tasks without considering what all students should know, understand, and be
able to do, or how an expert/professional in the discipline works. Tasks may be tangential to
"unit content. - '
b. The teacher does not articulate criteria for quality or provide scaffolding for success.
c. Tasks bore or frustrate students.

Respectful Tasks—Questions for Reflection \

Advanced 4
Proficient 3

Basic 2

Below Basic 1

What steps do you take in planning differentiated tasks to make sure each student is optimally
challenged? How do you involve students in the process of determining task criteria? How do you
decide what supports students might need? :

What are the similarities between what the students are doing and what practicing professionals
in the discipline (e.g., writers) do? If you have two or more versions of a task, which version do
you design first? Why? How do you adjust the tasks for readiness, interest, or learning profile?

Describe your process for planning a task or lesson that is differentiated for student readiness.
How do ensure all students produce work that is high-quality and meets your expectations? When
you give a choice between differentiated tasks, how do you prevent your students from choosing
an “easy” option?

What do you want all students to know, understand, and be able to do upon completing these
tasks? How do you decide what makes a worthwhile task? How might students’ differences in
readiness, interest, and learning profile affect their capacity to complete a task successfully?
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DIFFERENTIATED INSTRUCTION IMPLEMENTATI'ON MATRIX-MODIFIED
Developed by and used with permission of Jennifer Maeng (2011)

Criteria Novice (1) Apprentice (2) Practitioner (3) Expert (4)
1. Qualityand Objectives arenot Lesson objectives Lesson objectives Lesson objectives are
larity of the  clearly articulated might be informed by include big ideas, informed by national or state
lesson objec-  for the lesson. national or state stan- issues, or problems standards and the important
tives: What dards, but do not specific and meaning- ideas, issues, or problems
students include big ideas ful to the content specific and meaningful to
shotild know, meaningful to the area. Objectivesare  the content area. Objectives
understand, content area. informed by national extend learning in authentic
and be able to ' or state standards. ways.
do.
2. Alignment  Theactivitiesare  The activitiesofthe  The activities of the  The activities of the lesson
of lesson mildly relatedto  lesson are unevenly . lesson are clearly are clearly and strongly
objectives and the objectives, Itis related to the objec-  related to the objec-  related to the objectives. All
lessonactivi-  notlikely that stu- tives. It is likely that  tives. Most students  students will master the
ties dents will master  only some students  are likely to master ~ objectives after successful
the objectives. will master the objec-  the objectives after completion of the activities,
tives after successful  successful comple-
completion of the tion of the activities.
_ activities.
3.Commuinica- Lesson objectives Lesson objectivesand Lesson objectivesand Lesson objectives and
tionoflearn-  and desired out-  desired outcomesare desired outcomesare desired outcomes are clearly
ing goalsand comes are not listed for students but  clearly articulated to  articulated to students, and -
outcomesto  communicatedto not referred to during students, but the con- itis clear to students how the
students the students. the lesson or con- nection between the  lesson components are
nected to lesson com-  objectives, desired related to these goals.
ponents. outcomes, and the
lesson components is
not evident to stu-
dents.
Domain 2: Planning and Response to Learner Needs
Criteria Novice (1) Apprentice (2) Practitioner (3). Expert (4)
1. Preassess-  Thelesson demon- The lesson demon- Thelesson demon-  The lesson demonstrates
ment and strates very little  stratesthat the teacher strates that the that the teacher used multi-
Proactive considerationof ~ considered various . teacher used preas-  ple sources of preassess-
Preparation  student needs. student needs when  sessment data in. ment data and student

planning the lesson.

Ve

advance of the lesson
to plan for the needs
of the students.

learning profiles in advance
of the lesson to plan for the
needs of the students.
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.

instruction that
may meet the
needs of some
students in the
class.

tion on a limited basis,
some of which may
encourage active
learning with the
intention of provid-

ing variety for the stu-

dents.

tion that encourage
active learning and
match the perceived
learning profiles of
the students.

2.Scaffolding  Strugglinglearners Struggling learners Struggling learners  Strugglinglearnersare given
f Ttruggling are given irrele- are given tasks of are given tasks of tasks of high-quality and
. ners; vant tasks of poor moderate quality or good quality and thoughtfulness with appro-
Spec.Ed., ELL, quality thatdo not better quality tasks thoughtfulness with  priate scaffolding to reach
reading, etc.  require higher with little or no scaf-  appropriate scaffold- the same learning goals as
order thinking. foldingand may not  ingand are expected other students. Multiple
Struggling learn-  reach the lesson's to approximate the - indicators are used when
ers may be learning goals, espe-  lesson’s learning grouping students so that
grouped together cially thebigideas and goals. Struggling struggling learners experi-
most of the time. ~ understandings of the learners experience  encea variety of grouping
lesson. Struggling stu- may experience vari- strategies.
dents may be grouped ety of grouping strate-
togetheralot of the  gies.
time. :
3. Challenging Academically Advanced students  Academically Academically advanced stu-
Advanced advanced stu- may be chailenged advanced students  dents-are appropriately chal-
Students dents are assigned with probing ques- are appropriately lenged at higher levels of
more or irrelevant  tions and challenging challenged at higher complexity and quality, not
work. They are tasks, but are some-  levels of quality, not  quantity. Experiences as an
used to tutorless  times assigned more  quantity. Occasion- academic anchor in a flexi-
; advanced stu- work: They may be ally, they are used to  ble group enhance their
dents. used to tutor less academicallyanchora understanding. Options are
advanced students.  flexible group. available for compactinginto
independent study on the
topic.
Domain 3: Instructional Practices
Criteria Novice (1) Apprentice (2) Practitioner (3) Expert (4)
1. Lesson The lesson is unfo- The lesson has an The lesson is orga- The lesson is organized ina
Organization ~ cused and/or dis- identifiable structure, nized in a sensible coherent (organized, uni-

' organized. The although the logicof  manner, progressing fied, and sensible) manner,
activities do not that structure may be in a fairly even man- producing a unified whole.
follow a logical unclear. Progressionof ner. :
progression. the activities is

uneven.
2. Modes of The lessonusesa  The lesson uses multi- The lesson uses multi- The lesson uses multiple
Instruction single mode of ple modes of instruc-  ple modes of instruc- modes of instruction that

require active learning and
the exploration of the les-
son’s'understandings and
intentionally matches the
learning profiles of the stu-
dents.

(Domain 3 continues on next page)
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Domain 3: Instructional Practices Continued

e ————

Criteria Novice (1) Apprentice (2) Practitioner (3) Expert (4)
3. Instruc- Thelessonmay  Some of the strategies The strategies and The strategies and activities
tional Strate-  focus on one or and activities used in  activities are used are used flexibly during
giesand Best more strategiesor  the lesson reflect best during instructionto instruction to meet the
Practice activitieswhichare practicesin thatcon- meet the learning learning needs of the stu-

o not based on best  tent area. needs of the students dentsand to promote higher
practices in that and to promote order thinking for all stu-
content area. higher order think-  dents. The strategies and

ing. Most strategies  activities reflect best prac-
and activitiesreflect  tices in that content area.
best practices in that
content area.
4. Engagement Lesson compo- Lesson components . Lesson components  Lesson components are stim=
Capacity of nents are not are somewhat inter- are engaging to learn- ulating;, motivating, and . o
Activities engagingand do  estingto learners,but ersand'maybelinked engaging to learners, linked.

5. Intellectual
Developmentl

not connect to the
students lives.

Activities are
designed with lit-
tle regard to
student readiness,
interest, and/or
learning profile.
Few students are
likely to learn as a
result of the activi-
ties. The lesson
design does not
provide work that
is challenging for
most of the stu-
dents.

do not necessarily
connect with stu-
dents prior learning,
experiences, and/or
goals. -

Students with a partic-
ular readiness, inter-
est, and/or learning
profile will likely
learn, but other stu-
dents will find it diffi-
cult or impossible to
learn. The lesson
design is inconsistent
in its ability to chal-
lenge students at the
highest level of which
they are capable.

. tostudents prior

learning or experi-
ence, and may con-
nect with their lives
and/or goals. The
teacher helps stu-
dents make connec-
tions between lesson
content, practical
applications, current
events, the real world,
or other aspects of the
content area.

Students with varied
readiness, interest,
and/or learning pro-
files have an opportu-
nity to learn at some
point during the les-
son. A few students
are able to find loop-
holes in the lesson
design which permits
them to avoid com-
pleting their highest
quality work.

to students’ prior learning or
experiences, and clearly con-
nect to their lives and/or
goals. Students explicate
connections between lesson
content, practical applica-
tions, current events, the real
world, or other aspects of the
content area.

Each student works at levels:
of readiness, interest, and/or
learning profile that are
appropriately challenging.
The lesson is designed so
that all students are com-
pelled to do their best and
complete high-quality work.

L. Levels of performance are paraphrased from Strickland, C. (2006). Differentiated lesson observation rubric. Unpub-
lished manuscript.
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Domain 4: Classroom Routines

Criteria Novice (1) Apprentice (2) Practitioner (3) Expert (4)

1. Flexible Lessonmayusea Lessonusesatleast  Lesson usesat least Lesson uses various student

Grouping grouping strategy, one grouping strategy one groupingstrategy groupings: individual, pairs,

*Grouping  but groupsare not  that differentiates con- that differentiates small groups. Students are

practicesmay differentiated in* .- tent, process, or prod- content, process,or  grouped for‘a great variety

notbe any intentional - uctby readiness, ,product by readiness, of reasons to differentiate

observed in way. Student " interest, or interest, or learning  content, process, and/or

everylesson.If groupings, which - learning profile. Flexi- profile. Flexibilityin ~ product by readiness, inter-

itis may have been bility is to accommo-  grouping strategiesis est, and/or learning profile.

not observed, created usingsome: date variety in a planned response to The lesson may combine

itshouldbe  studentdata, are - thelessonasopposed studentneeds. grouping rationales (i.e.

rated N/O not - not flexible, but to matching student - readiness and interest). Flex-

novice: remain static over - needs to the lesson’s ibility in grouping strategies
time. learning goals. is in response to a clear anal-

ysis of student needs.

2. Flexible Use Studentsalluse = Students have some Students have access  Students have access to and

of Space, Time, the same materials, ab__éés,s, as permitted  to a variety of materi- are encouraged to use a vari-

and Materials resources, or tech- by the teacher, toa als, resources,and . ety of materials, resources,

*Student nologiesas desig-  variety of materials,  technologies. Stu- and technologies. Students

movement nated by the resources. Teacher has dents are given some move about the room as

should take teacher. Students  an effective strategy  flexibility to move needed and where applica-

into consider- rarely move outof for distribution of about the roomand  ble, are given flexibility in

ation the phys- their seats and materials. Students ~ where applicable, the timeframes for product

ical spacein  where applicable, have limited flexibility have some flexibility —completion.

hich the have no flexibility . to.move out of their  in timelines for prod-
sservationis in product comple- seats and where appli- uct completion.

occurring.In  tion. cable, have limited

some class- flexibility in timelines

rooms, it may for product comple-

be unfeasible tion.

for great

mobility in the

classroom due

to space con-

straints. This

warrants a N/

O, not a “nov-

ice” rating.

3. Clear Direc- Directions and Directions and proce- Directions and proce- Directions and procedures

tions for procedures are dures are mildly con-  dures for eachactivity for each activity are clear to

Multiple Tasks® confusing tostu-  fusing and require are clear to students  students. Anticipated stu-
dents to the point darification and/or are with appropriate lev- dent misunderstandings are
of challenging excessively detailed.  els of detail. Written  planned and accounted for.
classroom man- directions for various Written directions for vari-
agement. groups are clear. ous groups are crystal clear

to limit confusion.

(Domain 4 continues on next page)
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Domain 4: Classroom Routines Continued

Criteria Novice (1) Apprentice (2) Practitioner (3) Expert (4)
4. Classroom  Students whoare Students workingin  Students workingin  Students working in groups.
Leadershipand not directly groups are somewhat  groups are organized are independently and pro-
Management® engaged with the organized so that so that most students  ductively engaged at all
teacher are not some off-task behavior are engaged mostof  times with students taking
productively is observed when the  the time. Transitions  responsibility for productiv-

learning. Much
instructional time
is lost due to
poorly executed
transitions and
management rou-
tines. Student
behavior is not
monitored and
attempts to
respond to misbe-
havior are incon-
sistent, too severe,
and/or do not
respect the stu-
dent’s dignity.

teacher is involved
with another group.
Movement through
transitions and man-
agement routines is
irregular and resultsin
some lost instructional
time. Teacher is largely
aware of student
behavior, but may not
notice some misbe-
havior. Attempts to
respond to misbehav-
ior have uneven
results.

between differenti-
ated and nondifferen-
tiated activities and
management-rou-
tines are smooth with
little loss of instruc-
tional time. Teacher is
aware of student
behavior at all times
and responds to mis-
behaviorin a way that
preserves the stu-
dent's dignity.

ity. Transitions between dif-
ferentiated and
nondifferentiated activities
and management routines
are.seamless. Monitoring of
behavior is subtle and pre-
ventative while interven-
tions are sensitive to
student’s individual needs.

2. Levels of performance are paraphrased from Danielson, C.

work for teaching. Alexandria, VA: ASCD.

3. Levels of performance are paraphrased from Danielson, C.

work for teaching. Alexandria, VA: ASCD.

Domain 5: Student Assessment

(1996). Enhancing professional practice: A frame-

(1996). Enhancing proféssional practice: A frame-

Criteria Novice (1) Apprentice (2) Practitioner (3) Expert (3)
1. Formative  Teacher does not  Teacher may use some Teacher uses forma-  Teacher regularly uses for-
Assessment make use of forma- general informal tive assessments mative assessments
tive assessment assessment during the embedded within the throughout the lesson. Data
during or at the lesson (e.g., class poll) body of the lesson to  from these lessons is used to:
end of the lesson.  or at the end of the make minor modifica- make modifications to

lesson (e.g., quiz, exit
card). The data are
used to gauge under-
standing of the lesson
objectives and/or to
plan for future whole-
class instruction.

tions to instruction
(e.g. reviewing, clari-
fying misconcep-
tions, adjusting lesson
pacing) and to gauge
student understand-
ing. Assessment data
are used to plan
whole-class instruc-
tion.

instruction within a lesson,
to gauge student under-
standing, and to plan future
instruction for individuals
and groups.
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2. Existence Rubrics and guide- Rubrics and guide- Rubrics and guide-  Rubrics and guidelines of

"1 Quality of lines have not lines have been devel- lines of clearly articu- clearly articulated assess-
.orics and been developed.  oped, butare not clear lated assessment ment criteria and standards
Guidelines* or are not clearly criteria and standards are shared with students.
' shared with students. are shared with stu-  Students have participated
dents. in the creation of the rubric

and guidelines and are
aware of how they are meet-
ing the standards and
actively plan next steps for
learning,.

4 Levels of performance are paraphrased from Danielson, C. (1996). Enhancing professional practice: A frame- -
work for teaching. Alexandria, VA: ASCD. .

Domain 6: Positive, Supportive Learning Environment

Criteria Novice (1) Apprentice (2) Practitioner (3) Expert (4)
1. Sense of Environment is Environment is physi- Environmentis physi- Environment is physically
Community’?  physically and cally safe, butsome  cally and emotionally and emotionally safe. There
" emotionally students occasionally ~safe. In general, stu-  are consistentaffirmations of

unsafe. Students  feel as though theydo dents feel as they belonging, value, and
recognize and notbelongorarenot belongand are val-  respect for each other and
comment nega- valued. Occasional ued. Studentsrecog- the teacher. Students and
tively on differ- - negative comments  nize and teacher recognize, acknowl-

ences. Disrespect  about differénces are acknowledge similari- edge, and celebrate similari-
for one anotheris heard, although the ties and differences ties and differences.
apparent. There  teacher attempts to and respect one

are no discussions address these another and the
about the ratio- issuies when they arise teacher.

nale for differenti- and encourage respect

ation or related for each other.

concerns.

(Domain 6 continues on next page)
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Domain 6: Positive, Supportive Learning Environment Continues

with the more outgo-
ing students. Teacher

is somewhat aware of
some students’ learn-

ing profiles and inter-
ests.

Criteria Novice (1) ‘Apprentice (2) Practitioner (3) Expert (4)
. 2. Teacher’s The teacher’s only Teacher’s roleis pri-  Teacher plays the role Teacher’s overall role is pri-
. Role roleis to deliver ~ marily deliverer of of deliverer of infor-  marily that of coach or facili-
e content and/or informationand/or  mation and/or direc- tator in learning. Both
direct student director of student tor of student activity, studentsand
activity. Teacher  activity. Teacher but also acts as coach  teacher have consistent
takes the lead in ~  invites occasional stu- or facilitator of learn-  input into lesson content.
most classroom dent input into lesson  ingat some pointin
activities. content and activities. the lesson. Students
have some input into
lesson content and
activities.
3.Respectful ~ Teacherbehavior  Tedcher behavior and Teacher behaviorand Teacher behavior and
Behavior andresponseto  response to students  response to students response to students fosters
Toward Stu-  students discour- does not encourage  fosters participation  active participation fromall
dents ages participation. participation froma  from most students. - students.
Students are hesi- broad range of stu- Students are gener-  All students are comfortablé
tantto ask ques-.  dents. Some students ally comfortable ask- askingquestions or request-
tions and are seem hesitant to ask  ing questions or ing assistance. Awareness of
unaware of each  questions or request  requesting students’ strengths, suc-
other’s strengths,  assistance. Teacher assistance. Teacher cesses, and contributions are
successes, and does not make an attempts to make stu- cultivated and celebrated.
contributions. attempt to make stu-  dentsawareof each  Teacher talks with students
Teacherdoesnot  dentsaware of each  other’s strengths, suc- asthey enter and exit class
seek to connect other’s strengths, suc- cesses, and contribu- and seeks to connect with
individually with  cesses, and contribu-  tions. Teacherseeks to individua] students during
students. tions. Teacher only connect with individ- class. Teacheris highly aware
connectsindividually ualstudents as time  of students’learning profiles

permits. Teacher is
aware of students
learning profiles and
interests.

and interests.
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4, Facilitation The teachersets  The teacher sets goals Students take on Students are consistently

of Learner goals and assesses and assesses student  increasing responsi-  involved in setting goals for

Independence student progress  progress toward these bility for their own learning and assessing prog-
and Student  toward thesegoals. goals, butinviteslim- learningin termsof  ress toward those goals, tak-

hoice Students have no  ited studentinputin  setting goals for learn- ing on increasing
’ input or choicein  what the goalsare or  ingand assessing tresponsibility for their own
lesson compo- the progress being progresstoward those learning. There is a perfect
nents. made. Students have  goals. Thereisabal-  balance of student and
an opportunity to ance of studentand  teacher choice.
make a choice teacher choice.
at some pointin the
lesson OR Students

make all the choices
with no teach input.

it et

5. Levels of performance are taken directly from Strickland, C. (2006). Differentiated lesson observation rubric. [
Unpublished manuscript. i
|

6. Levels of performance are taken directly from Strickland, C. (2006). Differentiated lesson observation rubric.
Unpublished manuscript.

Domain 7: Evidence of Differenﬁation7

Criteria Novice (1) Apprentice (2) Practitioner (3) Expert (4)
1. Content Lessonis mostly  Lessonis designedto Lesson is concept- Lesson is highly concept-
“Theinputof aboutlearning be roughly a 50/50 based, but may based and makes use of
teachingand  discrete factsand  split between concept- containsomelearning diverse materials at various
learning,” does little to based instructionand  of discrete facts. levels of readability, com- *i
adaptingwhat address concept-  learning discrete facts. There are several plexity, and/or interest. Les- 1;
istaughtand based instruction. There may be two options for material  son includes, but is not il
modifying how All students are options for material  use that vary in read- limited to, one or more of the il
students are working with the ‘use that vary in read- ability, complexity, following strategies: multi- I
given access to  same materials. ability, complexity, and/or interest. Les-  ple ways to access and orga- |
the informa- and/or interest. Les-  sonincludesatleast nize information, learning L
tionand son may include one  one or more of the contracts, curriculum com- v I 1
understand- of the strategies listed strategies listed in the pacting, flex-group miniles- i
ings. (Tomlin- in the Expert column. Expert column. sons, and varied support
son, 2001, systems such as I
p-72) audio/video recorders, note- '
{ taking organizers, high-
lighted print materials, !
digests of key ideas, peer/ :
adult mentors.
7. Descriptors and strategies are taken from Tomlinson, C.A. How to differentiate instruction in mixed-ability
classrooms. Alexandria, VA: ASCD.







